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Abstract: The search for effective learning pathways and transformative changes in both the conceptual
and curricular field and technological areas are significant challenges for higher education institutions
(HEIs). Although a wide range of methods, tools, and interactive channels are available to shape an
entrepreneurial mindset, students need clear objectives and understanding embedded in multidiscipli-
nary knowledge and transferable competencies to implement practical business practice solutions. The
article’s main objective is to present an experiential and result-driven approach to entrepreneurship
education that aims to support students in solving real business problems by interacting with the local
environment. The participatory co-creation process involved international students (147 participants
from 16 nationalities), and the three cycles of two-week intensive programmes (2017-2019) were carried
out within the framework of the international project ECMT+. This experimental education process is
presented here using the case study method based on the author’s experience, observation and reflection.
The study reveals that hands-on activities designed for the project positively affected student learning
outcomes and motivated them to acquire entrepreneurial competencies. However, entrepreneurship
education has to be more inclusive and develop good practice to meet local needs and more diverse
learners.
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Introduction

Transformative changes, both in conceptual and curricular areas and technology, are an
essential aspect in discussing the quality of education at higher education institutions
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(HEIs) and the appropriate preparation of students for the labour market. Consequently,
universities face challenges that require them to rethink their strategies, become more
entrepreneurial and open to cooperation with stakeholders to provide students with the
most up-to-date professional knowledge and transferable skills appropriate to the re-
quirements of the labour market. Thus, universities have to be more active actors and
linked to their external environment through a strong presence and commitment in the
local community. They can, for example, provide support for local start-ups and compa-
nies in the development phase with a great potential for local development, participate in
regional clusters or entrepreneurial initiatives, and take an active role in determining the
strategic direction of their region (OECD, 2012). In this respect, different HEIs world-
wide take action to stimulate learning opportunities against the broader socio-economic
and cultural context to promote entrepreneurial endeavours.

Formal entrepreneurship education has been shown to have a significant impact on
students’ propensity for entrepreneurship and entrepreneurial intentions. It therefore
remains a subject of debate by many academics both abroad (Bacigalupo et al., 2016;
Fayolle, Gailly, 2013; Lackéus, 2015; Raposo, Paco, 2011) and at home (Bratnicki et al.,
2007; Cieslik, 2008, 2010; Kwiatkowski, 2018; Matusiak et al., 2011; Rachwal, 2019; Wach,
2013; Ziolo, 2012). Universities try to integrate entrepreneurship education into the cur-
ricula using various methods, tools and learning speeds, depending on the availability
of expertise and resources. Unfortunately, there is no single best way, so good practice
needs to be searched. In this context, an approach based on experiential learning and re-
sult-driven entrepreneurship education at HEIs can help shape the desired competencies
and skills. Moreover, reciprocal learning and sharing between teachers and professionals
from working life offer one channel, even a small one, to local business entities to co-
operate and build connections within a diverse network. This, in turn, feeds back into
the regional entrepreneurial ecosystem (Badzinska, Timonen, 2019: 12). Thus, the key to
effective entrepreneurship education is to find the best match between student needs and
local and regional development and teaching methods and techniques.

To contribute to the spread of practice in the field of entrepreneurship education at
HEIs, and to enhance pedagogical effectiveness, this article, inspired by the prior work of
the author on practice-oriented learning and teaching in multicultural teams (Badzinska,
2017, 2019; Badzinska, Timonen, 2019, 2020), attempts to advance a framework of ex-
periential learning and result-driven entrepreneurship education. It takes an integrative
approach to the methods and tools elaborated and adapted within the Erasmus+ Strategic
Partnership Project titled Entrepreneurship and Communication in Multicultural Teams
(ECMT+)" and provides examples of business solutions designed by students.

The article’s objective is to present an experiential and result-driven approach to en-
trepreneurship education within diverse international student teams, supporting them in
solving real business problems. The conceptual discussion stems from Kolb’s Experien-
tial Learning Cycle (Kolb, 1984) and the Kolb Learning Style Inventory 4.0 (Kolb A.Y.,
Kolb D.A., 2013). The participatory co-creation process of students (147 participants of
16 nationalities) was to generate business models for solving real business problems by

' ECMT+ Entrepreneurship and Communication in Multicultural Teams is an Erasmus+ Strategic Part-
nership Project 2016-2019 (Agreement 2016-1-FI01-KA203-022743). The partners of the consortium represent
seven European higher education institutions from Belgium, Czech Republic, Finland, France, Germany, Po-
land, and the United Kingdom, for more see: www.ecmt-plus.eu.
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interacting with the local environment. ECMT+ project partners carried out three cycles
of two-week intensive programmes (2017-2019). The discussion reflects the main find-
ings gathered within student-oriented and result-driven entrepreneurship workshops
and is based on the author’s experience, observation and reflection.

The applied exploratory study’s originality lies in presenting real experiential learn-
ing and the teaching process, methods, and learning content elaborated and applied by
ECMT+ project partners. They worked together to develop students’ entrepreneurial
mindsets, teaching and learning practice, entrepreneurship research and intercultural
communication skills (Bond et al., 2019; Badzinska, Timonen, 2020). Moreover, the con-
tribution consists of designing a conceptual model for teaching and the learning process
for a more effective result-driven entrepreneurship education based on the Kolb Learning
Style Inventory 4.0 (Kolb A.Y., Kolb D.A., 2013).

Due to the qualitative, descriptive and mostly subjective nature of the research, the re-
sults cannot be generalised. The specific teaching and learning process presented is meant
to be experimental and illustrative; therefore, it requires constant improvement and
adaptation to current conditions in the education process at HEIs. Despite these limita-
tions, this study illustrates real experiences of entrepreneurship education in an inter-
national context and can inspire future research on practice-oriented approaches and
provide examples of good practice.

Entrepreneurship education at HEls: challenging expectations

Research on entrepreneurship education has abounded since the early 1990s (Bechard,
Toulouse, 1998; Block, Stumpf, 1992; Fayolle, 2005; Katz, 2003; Kirby, 2004; Kuratko,
2005, among others) and continues to be expanded and validated for both secondary
and higher education (Fayolle, 2013; Gawel, Pietrzykowski, 2015; Kilar, Rachwal, 2019;
Sénchez, 2013). The importance the European Union attaches to it was already under-
lined in the European Charter for Small Enterprises in 2000, which stated: “Europe will
nurture entrepreneurial spirit and new skills from an earlier age. [...] Specific business-re-
lated modules should be made an essential ingredient of education schemes at the sec-
ondary level and colleges and universities” (Salzano, Bahri, Haftendorn, 2006: 21).

The subject literature indicates that entrepreneurship education encompasses diverse
domains of activities, fields, and practice and demonstrates the increasing importance of
entrepreneurial skills to manage the social, economic and environmental challenges of
tomorrow. As early as the beginning of the 21* century, researchers pointed to the need
to develop or expand entrepreneurship education programmes (Kuratko, 2003). Due to
the rapid dynamics of technological and economic development related to industry 4.0,
the need to create unique and challenging curricula is still valid. All the more, effective
entrepreneurship education is critical for developing the skills, attitudes, and behaviours
that are a prerequisite for the country’s innovative and competitive economy.

The major challenge for researchers and educators involved in entrepreneurship ed-
ucation is still the appropriateness of curricula and training programmes. New teaching
models and approaches and technological opportunities (eLearning, mobile devices,
learning networks, interactive educational platforms) offer various methods, tools, and
communication channels. Unfortunately, the variety of offer is not always equalled by
its quality. Many HEIs face this problem and are looking for practical teaching tools and



80 Ewa BapziNska

methods, mainly due to the need to switch to distance learning due to the COVID-19
pandemic.

Furthermore, entrepreneurship education’s role is to provide students with cogni-
tive strategies that will enable them to see their way to self-development, define goals,
and achieve business success (Welsh, Tullar, Nemati, 2016). Moreover, it can provide
problem-solving techniques to help students get an idea of how the path to a business
might work. Entrepreneurship is a particular type of attitude and mindset, a creative way
of looking at the world towards self-development and fulfilment. However, in practice,
many entrepreneurship courses do not prepare students for real business life, and the
acquired competencies do not meet market needs or are insufficient. H. Matlay (2008),
for example, found a mismatch between graduate needs for entrepreneurship education
and actual outcomes in terms of entrepreneurial attitudes, transferable skills and business
knowledge. Therefore, assessment studies are badly needed (Welsh, Tullar, 2014), which
combine such education with a growing entrepreneurial propensity and then align it with
a real-world entrepreneurial trajectory.

Furthermore, entrepreneurship education practice should integrate research findings
and theory to be understood and applied by students. Thus, entrepreneurship research
results could be linked to an offer to create a good practice guide and inspire both teach-
ers and researchers to share their experiences and findings. For example, an open-access
public platform in entrepreneurship could help test new research ideas, contribute to
developing and spreading the use of innovative pedagogies, and provide feedback for the
active researcher. Moreover, such access to practical knowledge can encourage teach-
ers to follow up and reflect on their teaching methods, approaches and experimentation.
Furthermore, combining result-driven entrepreneurship education with academic ap-
proaches can increase the attractiveness of teaching activities.

Undoubtedly, various formal and non-formal educational and training opportunities
can affect entrepreneurial mindsets and skills. Based on this foundation, the ECMT+ con-
sortium partners developed three series of interdisciplinary workshops for experiential
and result-driven entrepreneurship education to provide students with a mix of trans-
ferable skills and three series of teacher training events” to share good teaching practice
at HEIs. In turn, the project entitled “The acceleration method of development of trans-
ferable competencies in the students’ practical training process” can serve as an excellent
example for academic practice in developing professional competencies (Szafranski, Go-
linski, Simi, 2017)*. Thus, HEIs can help create a more entrepreneurial mindset among
students by instilling a clear understanding of risks and rewards by teaching the ability to
seek and recognise opportunities and creating successful enterprises.

Another critical issue is the availability of educational services that provide examples of
good practice in teaching and learning entrepreneurship worldwide and showcase different
institutional approaches on an ongoing basis. In response to this expectation, the European
Commission and the OECD jointly support the HEInnovate online platform’s develop-
ment®. It is a self-assessment tool for HEIs who wish to explore their innovative potential
and improve their educational programmes. HEInnovate provides learning materials, case

2 More about the Intensive Programmes and Teacher Training Events see: http://www.ecmt-plus.eu/
events/.

* More about this project see: http://www.awt.org.pl/projekty/erasmus/?lang=en.

* More about the HEInnovate see: https://heinnovate.eu/en.
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studies and a pool of experts. A new entrepreneurship education service — entreTime -
should be highlighted as it aims to increase teachers’ competencies and skills while upgrad-
ing their pedagogical tools in a given field by providing them with a comprehensive training
package. entreTime is a unique academic platform for spreading entrepreneurial teaching
and co-creation by engaging top-level educators across Europe.

Numerous HEIs, mainly technical and business ones, are looking to play an influen-
tial role in creating a more entrepreneurial society and environment (Kirby et al., 2011).
This, in turn, reflects expectations regarding the contribution of universities to regional
development by linking appropriate organisational environments and resources (Guer-
rero, Urbano, 2011) and adapting their core activities related to research, teaching and
an entrepreneurial mission to market needs. In this context, entrepreneurship education
and start-up incubation programmes (Swieszczak, 2016) provide a way of taking on social
responsibility and generating local competitive advantage by supporting new venture cre-
ation. The university-business collaboration should contribute to creating new multidis-
ciplinary curricula and the promotion of transferable skills and entrepreneurial attitudes
within and through education (Badzinska, Timonen, 2020: 9). Moreover, entrepreneur-
ship education must prepare students to believe that failure is part of business life. There-
fore, completing an entrepreneurship course or searching for a business model is just
the first in a series of opportunities or steps in becoming an entrepreneur. Students and
university graduates must learn to “see entrepreneurship as a journey rather than a des-
tination: a sequence of occasions as opposed to an outcome” (Welsh et al., 2016: 127).

Materials and methods

The exploratory research objective covers students” experiential learning, the participa-
tory co-creation process for a business model, and reflections on entrepreneurship edu-
cation outcomes during the three cycles of intensive programmes (IPs) 2017-2019. The
workshops were carried out once a year by the ECMT+ project partners, at the Karelia
University in Joensuu (2017), Technical University of Applied Sciences in Wildau (2018),
and Université Jean Monnet Saint-Etienne in Roanne (2019), and focused on practice, re-
search and education underlining the entrepreneurial performance in the local environ-
ment. The IPs involved an intensive two weeks of working together with both students
(46-48 participants each time of 14 to 16 nationalities) and teachers/coaches (about 25
each time) from seven different European HEIs in order to develop transferable skills and
business knowledge using experiential learning activities and result-driven approach-
es. Furthermore, practitioners and entrepreneurs from the local business environment
shared their success factors and failure management with workshop participants. Stu-
dents involved in workshops were exposed to exact customer needs, expectations and
market demand.

The IP’s participants were selected by a purposeful sampling technique (Patton, 2002).
S. Shane and S. Venkataraman (2000) emphasise that entrepreneurship research should
focus on individuals with a unique vision and perspective on improving the world and
who are engaged in the discovery and exploitation of opportunities to create added value.
Following this line, the selection of students carried out by project partners was based
on their willingness for self-development, commitment and creativity in generating in-
novative business solutions, discovering entrepreneurial opportunities, and overcoming
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possible difficulties and prejudices. Moreover, essential selection criteria were openness
to new challenges, diversity of international students and inclusion.

This study briefly discusses the process and specific experiential teaching stages and
learning using the case study method. The rationale for its use is its value related to build-
ing an understanding of phenomena in a selected context under actual conditions (Mer-
riam, 1998; Yin, 2014). Furthermore, there is a need to conduct practice-oriented empiri-
cal research to better understand the surrounding reality (Czakon, 2015). The knowledge
and competency development process included three intensive entrepreneurship work-
shops and reflections on learning, teaching and research.

The conceptual discussion uses (among other studies) the competency development
framework in entrepreneurship education by Lackéus (2015) and the new Kolb Learn-
ing Styles Inventory 4.0 (Kolb, Kolb, 2013), which both contribute to meaningful teach-
ing practice and support learner experience. A.Y. Kolb and D.A. Kolb (2013) empha-
sise that the learning process is cyclical, and while students are learning specific content
and subjects, it is equally important to reflect consciously and get to know individual
learning processes. Thus, the tasks should be adapted to the right and most meaningful
level of involvement for students. Moreover, “reflection involves building a self-identity
and self-concept around an entrepreneurial life. [...] This is an important way to cre-
ate self-coherence, a positive self-concept and high self-esteem” (Welsh, Tullar, Nemati,
2016: 126). The findings of the analysis of reflection diaries created by IP participants are
presented in the works of Badzinska (2017) and Heinz, Chylkovd, Nenic¢ka (2018).

This study is limited to the explorations carried out by the author, involved in the
competency development process within the ECMT+, and which was for her at the same
time an experiential learning opportunity as she examined her working environment and
learned from this experience. In turn, the holistic approach to student learning and recip-
rocal teaching included participatory observation, reflection and analysis, and evaluation
of the whole experiential learning process. In this study, the iterative co-creation process
presented includes a set of methods, tools, and content to increase the flow of knowledge,
skills, and balance between the various stages within the learning cycle. The findings re-
flected here can benefit both teachers’ practice at HEIs and researchers as a source for
further analysis and the relevance of the methods used.

Research results and discussion

Streamlining the process of entrepreneurship higher education in shaping an entrepre-
neurial mindset, communication skills and the professional competencies necessary
for working in a multicultural environment was one of the significant challenges of the
ECMT+ Strategic Partnership Project. This study focuses on two-week intensive work-
shops (IPs) aimed at working out practical methods and tools for practice-oriented and
result-driven entrepreneurship education to support learning and teaching processes in
higher education. During the three pilot cycles, the participants totalled 147 students rep-
resenting 16 nationalities from countries in Europe, ‘Euro-Asia’, East and South Asia, and
North Africa. The workshop participants were asked to create business ideas to solve real
problems and generate business models for ventures contributing to sustainable devel-
opment for the local urban (or rural) environment. Inclusion of all inhabitants (mainly
the needs of immigrants and refugees) and the development of social entrepreneurship
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that focuses on creating a positive social impact rather than creating as much financial
profit as possible also had to be considered. The students received input from teachers,
practitioners and young entrepreneurs from various backgrounds while working in di-
verse, multicultural teams. To gain hands-on experience, the workshop participants had
to explore theoretical inputs in a purposeful way outside the classroom through a one-day
field trip (respectively in Joensuu in Finland, Berlin in Germany, and Lyon in France)
looking for inspirations for business ideas. In turn, on the university campus, students
had the opportunity to observe each other, collaborate, test business concepts, compare
their solutions and experience hands-on learning with tools and innovative equipment
(e.g. ViNN:Lab at the TH Wildau).

Students were given a balance of practical experience and theoretical content dur-
ing the IPs to encourage them to adopt a wide range of issues and methods in entrepre-
neurship education. To improve the process of competence development, theoretical and
practical material was divided into six areas of activity, the so-called teaching ‘formats’,
namely: learn it, do it, present it, test it, pitch it and evaluate it. These activities were a kind
of guide to facilitate orientation in a wide range of content (the curriculum provided for
60 teaching hours) and help in the effective learning of business issues. For example, the
“do it” format included activities involving the direct engagement of students, interac-
tive communication and commitment among teams, such as prototyping the business
idea, a student-team field trip, collection of open questions, preparation of user tests,
looking for feedback, business idea iteration, utilisation of customer observation methods
as well as preparation of the marketing campaign and financial plan. The competencies
of the team members (or their absence) in areas of the division of tasks, decision mak-
ing, respect for different values and behaviours, overcoming cultural prejudices, as well
as shared responsibility for tasks and time management, were crucial for achieving the
expected final results (Badziniska, Timonen, 2019: 13-15). It is crucial in each teaching
process to clearly define tasks, goals and expected outcomes. For this reason, milestones
were defined for each day of the two-week workshops to encourage students to perform
the tasks effectively and share experiences with other teams.

The variety of teaching methods and tools used and learning styles provided a frame-
work for the experiential learning process. Kolb’s Experiential Learning Theory (1984)
and the new Kolb Learning Style Inventory 4.0 (Kolb A.Y., Kolb D.A., 2013) were adopt-
ed throughout the whole teaching-learning process as a powerful foundational approach
to all forms of learning, development and change. The knowledge and competency de-
velopment process during the IPs consisted of the following stages: Initiating & Inspir-
ing, Imagination, Experiencing, Reflecting, Analysing & Evaluating, Conceptualisation,
Thinking & Designing, and Action & Cooperation, with Balancing as an essential activity
at every stage of the process (see Figure 1).

The scheme is practical and visual, and it organises development activities in a logical
form that reflects the process of creating innovative business models. These stages of the
learning cycle contain several activities conducted and managed by the ECMT+ partners
to justify the status of experiential learning and teaching. Examples of activities are out-
lined below:

1. Initiating & Inspiring: developing preliminary ideas in the pre-IP framework; pre-
paring a collective video of national students’ teams using local background; acquir-
ing a basic knowledge of entrepreneurship and business modelling; focusing on new
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Figure 1. The stages of the experiential learning cycle applied within the ECMT+ Intensive Pro-
grammes: 2017-2019

Experiencing

Action &
Cooperation

Balancing

Reflecting

Thinking
&
Designing
Analyzing
&
Evaluating

Source: own study based on ECMT+ IPs and an adaptation of Kolb Learning Styles Inventory 4.0 (Kolb A.Y.,
Kolb D.A., 2013)

learning opportunities and intercultural collaboration; creating entrepreneurial ideas
for a local business.

. Imagination: presenting business ideas in a “market” format (posters, talk) for oth-

er teams; discovering competing ideas; converging and selecting the most exciting
ideas by participants; focusing on international teamwork, challenges and new ex-
periences.

Experiencing: looking for business inspirations through a one-day field trip; consid-
ering a range of possible options and business solutions based on personal experience,
acquired knowledge and cultural background; joining a team with “the best business
idea”; conclusion of the team contract and decision making; sharing information
based on subjective experience; collecting feedback and building relationships with
other course participants; focusing on concrete experience by others.

Reflecting: connecting experiences and ideas through sustained reflection; taking
time to intentionally consider multiple perspectives and the factors involved (e.g.
learning content, aims, outcomes, environment); assessing the new experience
gained; focusing on participatory observation and milestones.

Analysing & Evaluating: exploring and collecting data; verifying market demand for
one’s business idea; assessing new knowledge and information gained; focusing on
data, customer needs, and unique business solutions.

Conceptualisation: integrating experience and newly acquired knowledge into ex-
isting schemas and theoretical foundations; creating customer profiles and value
propositions; generating a rough concept of the business model; focusing on the full
concept development.
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7. Thinking & Designing: using rational thought, research findings, disciplined logic
or mathematics to generalise; exploring, testing, experimenting, prototyping and de-
signing; focusing on business model iteration.

8. Action & Cooperation: asking for feedback and support on the prototype; taking
direct action to achieve a common goal; cooperating and engaging in solving the
diagnosed problem to achieve expected outcomes; practising business ideas during
the competition and public presentation of the concept; highlighting and awarding
the best solutions.

9. Balancing: seeking a balance of practical experience and theoretical background; ask-
ing for feedback by IP participants and teachers; evaluating the learning outcomes;
conducting critical analysis and consequences of actions; developing and improving
curricula by implementing experiential learning activities; focusing on flexibility and
utility (Badzinska, 2019: 52-53).

The activities indicated above provide steps for an iterative and participatory co-crea-
tion process of a business model based on the experiential learning cycle. This framework
aims to visualise and shed light on the challenges of result-driven entrepreneurship edu-
cation and help identify, prioritise, and execute the critical pathways crucial to achieving
a common goal. Specifically, the experiential learning process model advanced here can
be used to inspire future theoretical and empirical research efforts in the field of entre-
preneurship education.

It should be emphasised that interdisciplinarity and inclusiveness were a crucial part
of the entire learning process. The teams’ high level of commitment to achieve their goals
and their healthy competition point to measurable benefits of intercultural entrepreneur-
ship education. The course participants could combine their prior practical experience
with the knowledge acquired during the workshops to explore ways to actual business

Figure 2. Examples of business concepts developed by international students within the ECMT+
Intensive Programmes
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modelling through the experiential learning approach. The teams’ work resulted in busi-
ness solutions taking into account local communities’ needs with a special emphasis on
sustainable life-cycle thinking, inclusiveness, and well-being (see Figure 2). Another ex-
ample is the concept of the “e-School Interact” to create an all-new encompassing e-learn-
ing platform to increase levels of innovation, motivation, eco-friendliness, and safety. In
turn, several concepts were applied to “green” communities.

An example of this is the “City Nature” mobile application which aims at providing
a simple infrastructure among urban gardening communities and supporting knowledge
sharing on sustainable gardening. The “Garden In” concept offered a similar solution that
encouraged growing herbs and vegetable farming, calling for “grow it, watch it, eat it”. On
the other hand, the “Local Stories” application was a solution to facilitate travellers’ access
to local people to learn unique and unusual curiosities about the place visited. In contrast,
a completely different solution was offered by the emotional concept of “Fairwell” appeal-
ing to animal lovers. Based on one student’s experience of not being able to say goodbye
to a dying animal, team members decided to create a local community offering a person-
alised farewell to pets in a peaceful atmosphere.

It is worth noting that when learning entrepreneurship, students need to be offered
opportunities that encourage them to be active and committed to achieving their goals.
Creativity and innovation potential do not grow without challenges and real-life engage-
ment. However, proper practice and the right training can provide skills and knowledge
and create compelling solutions. Undoubtedly, in developing competencies, learners
themselves must take responsibility for the learning process. This should be participatory,
involving and challenging in a way that requires critical thinking and problem-solving
skills (Badzinska, Timonen, 2020: 7).

To summarise, an essential advantage of the intensive entrepreneurship workshops was
reciprocal learning - an opportunity to learn and experience a different perspective on the
same issues and exchange views. It can be emphasised that the diversity of teachers and stu-
dents has become a vital asset of the experiential learning process and creative thinking by
developing business solutions. However, the research found that the pathways of teamwork,
the mutual responsibility for creating and implementing solutions taking into account the
needs of the local community can vary considerably depending on the government’s sup-
port policy and the involvement of entrepreneurial ecosystem entities.

Conclusions

The more demanding operational environment is making HEIs rethink how they can
educate effectively, meet the needs of a future working life and the rapidly changing needs
of society. Nowadays, the world’s economic and social changes show the importance of
developing an entrepreneurial mindset and the creativity skills suitable for operating in
an increasingly turbulent environment (which includes the COVID-19 pandemic). This
has radically changed the conditions and possibilities of a practical approach to teach-
ing entrepreneurship (e.g. field research, student internships in enterprises, face-to-face
meetings with founders).

Educational practice confirms that there is not one correct teaching model but alter-
native strategies for university-based entrepreneurship education. Furthermore, the key to
successful entrepreneurship education is to find the most effective ways to manage teachable
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skills and identify the best match between curricula, teaching techniques and market de-
mands. This implies that students must acquire various knowledge bases and skills to suc-
cessfully compete on the market both as entrepreneurs and employees of other companies.

The interdisciplinary activities developed by the ECMT+ project partners shed light
on the complementarity of business, entrepreneurship and intercultural collaboration in
educating students. As part of the programme activities, coaches were stimulated to navi-
gate complex tasks and creative processes, develop critical thinking, cooperation, and
goal-oriented learning. This approach aimed to prepare students for a business model
generation; it allowed them to explore entrepreneurial opportunities in their universi-
ties and the external environment where their interdisciplinary knowledge and practical
competencies can be the main strength in problem-solving.

Based on the participant-observation method’s outcomes, reflections and opinions
of the intensive programme participants all have confirmed that intercultural collabo-
ration and result-driven entrepreneurship education brought the expected results. The
variety of applied teaching methods, tools and content found the considerable approval
of workshop participants. The healthy competition, team involvement, and well-coordi-
nated work by the coaches provided a full sense of creating a unique solution and merging
individual members into a team. The development process formed a hermeneutical circle
where understanding and commitment grew throughout the reflective process and where
the experienced reality was transformed into learning (Badziniska, Timonen, 2019: 9).
However, it should be noted that the quality of the learning process depends not only on
the pedagogical approach and the expert knowledge represented by teachers but, above
all, on the involvement and internal motivation of the course participants themselves.

Integrating research findings into entrepreneurship education can be an essential
path for improving entrepreneurial teaching and learning practice. Such an approach can
contribute to developing and spreading innovative pedagogies and adjusting appropriate
teaching tools and methods.
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